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The IB learner pro�le represents 10 attributes valued by IB World Schools. We believe these attributes, and others 
like them, can help individuals and groups become responsible members of local, national and global communities.

We nurture our curiosity, developing skills for inquiry and 
research. We know how to learn independently and with others. 
We learn with enthusiasm and sustain our love of learning 
throughout life.

We develop and use conceptual understanding, exploring 
knowledge across a range of disciplines. We engage with issues 
and ideas that have local and global signi�cance. 

We use critical and creative thinking skills to analyse and take 
responsible action on complex problems. We exercise initiative in 
making reasoned, ethical decisions.

We express ourselves con�dently and creatively in more than one 
language and in many ways.  We collaborate e�ectively, listening 
carefully to the perspectives of other individuals and groups.

We act with integrity and honesty, with a strong sense of 
fairness and justice, and with respect for the dignity and rights 
of people everywhere. We take responsibility for our actions 
and their consequences.

We critically appreciate our own cultures and personal histories, 
as well as the values and traditions of others. We seek and evaluate 
a range of points of view, and we are willing to grow from the 
experience.

We show empathy, compassion and respect. We have a 
commitment to service, and we act to make a positive di�erence 
in the lives of others and in the world around us.

We understand the importance of balancing di�erent aspects of 
our lives—intellectual, physical, and emotional—to achieve 
well-being for ourselves and others. We recognize our interde-
pendence with other people and with the world in which we live.

We thoughtfully consider the world and our own ideas and expe-
rience. We work to understand our strengths and weaknesses in 
order to support our learning and personal development.

We approach uncertainty with forethought and determination; 
we work independently and cooperatively to explore new ideas 
and innovative strategies. We are resourceful and resilient in the 
face of challenges and change.

IB learner profile
The aim of all IB programmes is to develop internationally minded people who, recognizing their common 
humanity and shared guardianship of the planet, help to create a better and more peaceful world.

As IB learners we strive to be:
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IB mission statement
The International Baccalaureate aims to develop inquiring, knowledgeable and caring young people who 
help to create a better and more peaceful world through intercultural understanding and respect.

To this end the organization works with schools, governments and international organizations to develop 
challenging programmes of international education and rigorous assessment.

These programmes encourage students across the world to become active, compassionate and lifelong 
learners who understand that other people, with their differences, can also be right.
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Arts in the Primary Years Programme

Beliefs and values in the arts
The arts are not mere diversions from the important business of education; 
they are essential resources.

Elliot W Eisner, “The Role of the Arts in Cognition and Curriculum” (2001)

Arts are integral to the PYP. They are a powerful mode of communication through which students explore and 
construct a sense of self and develop an understanding of the world around them. Arts provide students with 
a wide range of opportunities and means to respond to their experiences and engage with historical, social 
and cultural perspectives. The students are stimulated to think and to articulate their thoughts in new ways, 
and through a variety of media and technologies. The PYP recognizes that not all learning can be supported 
solely through language, and that arts as a medium of inquiry also provide opportunities for learning, 
communication and expression. Learning about and through arts is fundamental to the development of the 
whole child, promoting creativity, critical thinking, problem-solving skills and social interactions.

In the PYP, arts are identified as dance, drama, music and visual arts. Each of these arts is a significant 
discipline in its own right, but the transdisciplinary nature of arts gives them relevance throughout the 
curriculum. Arts promote attitudes such as empathy and appreciation, and skills such as analysis, that help 
us to see the uniqueness of each person as well as explore the commonalities that connect us. Work in arts 
is a way of conveying meaning, sharing a culture, developing one’s sense of self, and expanding knowledge. 
It provides opportunities to reflect on aesthetic experience, to engage the imagination and explore what 
is uncertain. Through engaging with and creating artworks, learners are encouraged to reconsider familiar 
concepts and think about issues of culture and identity. By responding to the work of other artists, they are 
invited to situate their own creativity within a broader context.

In our rapidly changing digital age, students inhabit a world saturated with images, sounds and 
performances. Students in the PYP continually explore imaginative uses of new media tools beyond their 
basic functional applications, discovering alternative or individual ways to conceptualize the role of digital 
technologies in their lives. The arts develop innovative thinking and creative use of technologies, and in so 
doing prepare students to participate fully in this multifaceted world.

The IB learner profile is integral to learning and teaching arts in the PYP because it represents the qualities 
of effective learners and internationally minded students. The learner profile, together with the other 
elements of the programme—knowledge, concepts, skills and action—informs planning and teaching in 
the arts.

Effective arts practice
Arts engage students in creative processes through which they explore and experiment in a continual cycle 
of action and reflection. Such creative processes are seen by the PYP as the driving force in learning through 
inquiry. From an early age, students have the opportunity to develop genuine interests, to give careful 
consideration to their learning and to become self-critical and reflective. Reflecting on and evaluating their 
own learning and the learning of others is vital, and empowers students to take intellectual risks. Exposure 
to and experience with arts opens doors to questions about life and learning. The process of making and 
appreciating arts is gratifying and will encourage students to continue creating throughout their lives.
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Students draw on a wide range of stimuli: the creative works of professional artists; contemporary and 
historical literature; music, artwork, dance and stories. Dance, drama, music and visual artwork develop 
naturally from students’ own imaginations, observations, real-life experiences, feelings, values and beliefs. 
Introducing issues and concepts through appropriate media gives them meaning and allows students to 
take ownership of them. Evidence of students’ learning will be seen in their willingness and ability to take 
action in order to make a difference in the world.

A PYP teacher’s personal knowledge of the arts is of key importance. What teachers themselves understand 
shapes which resources they choose, what learning experiences they design and how effectively they teach. 
The teacher’s own interest in, and development of, the disciplines of dance, drama, music or visual art is 
maintained through regular professional development, reading of professional journals and, especially, 
through regular contact with colleagues who share their commitment to teaching arts through inquiry. 
Commercially available resources for teaching arts are carefully evaluated to ensure that they meet the 
needs of the teacher and the students, and the requirements of the programme.

The following information provides more specific guidance on how to put arts into practice in the PYP, with 
particular reference to each of the different art forms.

Dance
Dance is an integral part of many cultures. Dance plays an important role in society as it brings people and 
communities together. As an art form, dance explores how we express ourselves through movement. To 
understand and respond to dance, students need to understand how dance is used in cultural, ritual and 
social contexts. Students need opportunities to view a wide variety of dance from various sources, such as 
live performance, peer choreography, guest dance artists, and recordings. Dance as an art form has evolved 
considerably over the past century. Exploring dance in a historical and cultural context, and in a variety of 
genres, enriches the student’s experience in creating and responding to dance.

Creating dance involves inquiring into the rhythm of music, the natural rhythms of our bodies, and the 
environment around us. Students should have the opportunity to discover their own motivations and 
influences to inspire their movements. Through ensemble work, students can develop their ability to 
cooperate with others.

Dance uses the body as the medium of expression. Students need to develop confidence in their personal 
physicality through body awareness, balance, coordination, flexibility and strength. The physical nature of 
dance creates a strong link with the strands in Personal, social and physical education scope and sequence .

Teachers can offer students experiences that may provoke and inspire them through exposing them to 
dance performance. By creating a safe environment for students to express themselves, teachers can draw 
on their students’ creativity with movement. Dance should be woven throughout the curriculum as a visual 
language and kinesthetic medium for students.

Dance is a living expression that takes place in the present. However, whenever possible it is important to 
document the inspiration and the process of creating movement. Digital recording can be used to capture 
moving images of dance. Photographs and sketches can be used as tools for planning a dance project. 
Building a dance vocabulary to describe movement can help to document the dance process verbally or 
through notation.

Technology can be used to document the process of creating dance as well as to enhance the performance. 
Designing the stage with lighting and integrating video with live performance can add dimension to a 
dance project. Using a variety of tools, students can create their own music or generate and record sounds 
and words.

Dance requires a physical space in which to move. More importantly, it needs a trusting and positive 
environment. Nurturing physical confidence calls for an atmosphere where students feel safe to fully 
engage their minds and bodies.
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Drama
Drama explores how we express ourselves physically and vocally. In creating, students should explore the 
use of facial expressions, gestures, movement, posture and vocal techniques to convey emotional or cultural 
meaning to both characters and stories. It is important that students are exposed to a variety of dramatic 
forms including creative movement, impersonation, improvisation, mask work, mime, musical, role play, 
pantomime, puppetry, re-enactment, scripted drama, and skit. In responding, students should experience a 
wide variety of scripts and stories from different times, cultures and places and, where possible, access live 
theatre performances and presentations. Students should have opportunities to present their creative work 
to an audience, to witness their peers in performance and through this become critically aware audience 
members.

In drama, documenting the individual’s learning process is integral. Drama is an active and transitory 
discipline, thus digitally recording performances or class projects provides both the student and teacher 
with tools for reflection. Through carefully planned exercises students can creatively explore personal 
interests and begin to develop their own style. Journals (whether scrapbook-style or written), illustrating 
storylines, scriptwriting, set designs and costume choices are indicators of students’ dramatic development 
and can provide an informative record of their personal creative journey.

All dramatic activities require room to move. An adequately large, clear space is required to explore 
movement and drama games. This space allows the class the freedom to create make-believe environments 
through the manipulation of objects, including sounds and lights. Thus access to an inventory of craft 
material, props, costumes, set pieces, rostrums and lighting would be beneficial to the creative experience.

Technology can be used in drama settings as a tool to enhance the creative experience. Word processing, 
scriptwriting and storyboarding programs can help the student to develop scenes and write plays. Students 
can also mix sound effects and music on audio programs to create soundtracks for performances. Dramatic 
work can be filmed and uploaded to a computer to be edited using video-editing software.

Music
Music enables students to communicate in ways that go beyond their oral language abilities. Music delights 
and stimulates, soothes and comforts us; music allows students to communicate in a unique way. Musical 
experiences and learning begin with the voice. It is important that students are given opportunities to 
discover a broad range of music experiences including classifying and analysing sounds, composing, 
exploring body music, harmonizing, listening, playing instruments, singing, notation, reading music, 
songwriting and recording. In creating, students use their imagination and musical experiences to organize 
sounds—natural and technological—into various forms that communicate specific ideas or moods. In 
responding, students are given the opportunity to respond to different styles of music, as well as to music 
from different times and cultures. Individually and collaboratively, students should have the opportunity to 
create and respond to music ideas. By exposing students to a wide and varied repertoire of musical styles, 
they can begin to construct an understanding of their environment, their surroundings and structures, and 
begin to develop personal connections with them.

Music is a part of everyday life. Listening to and performing music can be a social activity. The development 
of listening skills, an important aspect of all learning, is constantly reinforced. Teachers should be aware that 
music plays an important part in the language learning process. Through songs and rhymes, students can 
hear patterns and develop a sense of the rhythm that applies to languages. This can be especially apparent 
when learning a new language because the meaning of the words is not necessarily understood, and so 
students concentrate on the rhythms and patterns they hear. Wherever possible, teachers should try to 
include rhymes and songs in their teaching activities, not just in designated music classes.

Music is both an active and reflective process when making and listening to it. Students can draw on a 
wide range of sources in their music learning: music composed by themselves and other students; music 
composed by musicians; literature; paintings; dance; their own imagination; real-life experiences; feelings; 
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values and beliefs. They should be exposed to live performances as well as recordings. Additionally, the 
opportunity to participate in live performances—informal as well as formal—allows students to learn 
collaboratively and gain awareness of the audience.

A PYP music classroom provides an environment that stimulates and challenges students. It is well resourced 
with an extensive range of music recordings, videos and instruments. Students have the opportunity 
to explore home-made as well as manufactured instruments from a variety of countries and cultures. 
Technology can influence and enhance learning in music by allowing students to create, compose and 
record their learning as well as listen to, observe and share music.

Visual arts
The term “visual arts” is used to describe practices that have been more traditionally described in education 
as “art, craft and design”. It is important that students are exposed to a broad range of experiences that 
illustrate the field of visual arts, including architecture, bookmaking, ceramics, collage, costume design, 
drawing, graphic design, film, illustration, industrial design, installation, jewellery, land art, mask making, 
metalwork, painting, papermaking, performance art, photography, printmaking, sculpture, set design, 
textiles and woodwork.

Wherever possible, students should have the opportunity to experience visual arts beyond their own initial 
involvement. This may be achieved by inviting artists into the school, or by visiting art galleries, museums, 
artists’ and designers’ studios, exhibitions, films sets and/or theatres. Students will begin to appreciate the 
depth and breadth of the field by experiencing visual arts created by diverse artists—locally and globally, 
now and in the past, by women and men, and by people of different backgrounds.

In visual arts, the role of the sketchbook is integral to this process. The sketchbook provides a space for 
students to take ownership of their learning, to creatively explore personal interests and to develop their 
own style. The PYP recognizes the range of forms a sketchbook may take, reaching beyond the physical 
book to possibly include new media, sound and film.

Technology can be used in the visual arts classroom as a tool to enhance the creative experience. Photo and 
film editing, animation, web design, drawing, computer-aided design, audio and word processing programs 
can be used as tools to engage students with the conceptual understandings detailed in the continuums.

Visual arts activities require space, tools, materials and technology tools. Ideally, an adequately large, well-
resourced environment is desirable to explore a range of visual arts practices. Beyond the physical space, 
it is important to establish a constructive and positive learning environment conducive to the creative 
experience.

Arts in a transdisciplinary programme
Arts in the PYP exemplify learning through inquiry because of the emphasis on, and the nature of, the 
creative process. Arts provide a unique vehicle to enhance the understanding of the transdisciplinary 
themes by providing both students and teachers with a range of mediums with which to access the units 
of inquiry. Arts support the acquisition of essential knowledge and skills, the development of conceptual 
understanding, the demonstration of positive attitudes, and the taking of action. It is the school’s 
responsibility to find opportunities to infuse arts learning and teaching in all areas of the curriculum that are 
relevant to the community of learners and reflect the educational theories underpinning the programme.

The school’s programme of inquiry provides a relevant and authentic context for students to create and 
respond to arts. Wherever possible, arts should be taught through the units of inquiry and should support 
students’ inquiries. The direct teaching of arts in a unit of inquiry may not always be feasible. However, 
teachers have a responsibility to help students to make explicit connections between different aspects 
of their learning. Students need opportunities to identify and reflect on “big ideas” within and between 
the arts strands, the programme of inquiry, and other subjects. The role of inquiry in arts is important as 
students engage in building understanding of these links and arts in the world.
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It is acknowledged that in many schools, single-subject teachers take responsibility for the different arts 
areas. It is vital that these teachers see themselves primarily as PYP teachers who teach arts, and in so doing 
contribute to the overall outcomes of a transdisciplinary programme. To ensure a cohesive educational 
experience for students, a PYP school has a responsibility to make sure that there are regular opportunities 
for collaboration between single-subject teachers and homeroom/classroom teachers. This collaboration 
includes the development and review of the school’s programme of inquiry, as well as planning, teaching, 
assessing and reflecting on individual units of inquiry. The following models provide examples of how to 
strengthen the role of learning through and about arts in the PYP.

• Developing or supporting a unit within the programme of inquiry: Whenever appropriate, arts 
teachers should be involved in collaborative planning to teach, assess and reflect on the units of 
inquiry.

• Preparing for or following on from a unit within the programme of inquiry: The direct teaching 
of arts in a unit of inquiry may not always be feasible but, where appropriate, introductory or follow-
up learning experiences may be useful to help students to make connections between the different 
aspects of the curriculum. Arts teachers may plan and teach activities or experiences that prepare 
students for participation in a unit of inquiry. Following on from a unit, students may demonstrate 
their understanding of the central idea in an arts context.

• Independent arts inquiry: There may be times when teachers will be teaching aspects of arts 
independent of the programme of inquiry. At such times, teachers should structure their learning and 
teaching through the use of the PYP planning process. Teachers should ensure that the elements of 
the PYP support such learning while maintaining the integrity and character of learning through and 
about arts. If undertaking an inquiry outside the programme of inquiry, teachers should still recognize 
that the same philosophy and pedagogy must underpin their planning and teaching of the subject.

It is worthwhile to note that there will be occasions that present themselves for student-initiated, 
spontaneous arts inquiries that are not directly related to any planned units of inquiry. These are valuable 
learning and teaching opportunities in themselves and provide teachers and students with the opportunity 
to apply the pedagogy of the PYP to authentic, of-the-moment situations.

It is imperative that all teachers in a PYP school are familiar with the Arts scope and sequence and understand 
their role in the student’s artistic development. All teachers (including the single-subject teacher and 
homeroom/classroom teacher) will find that the strands identified as part of arts in the PYP will be relevant 
to the transdisciplinary programme of inquiry as well as to subject-specific teaching.

Regardless of whether arts are being taught within or outside the programme of inquiry, it is believed that 
purposeful inquiry is the best way to learn. The starting point should always be students’ prior experiences 
and current understanding. When teachers plan learning experiences that enable students to develop 
artistically, students are able to make connections, apply their learning, and transfer their conceptual 
understanding to new situations. This progressive conceptual development, together with an enjoyment of 
the process, provides the foundation for lifelong learning.

How arts practices are changing
Guided inquiry is the main approach to learning and teaching arts in the PYP. However, it is recognized that 
many educational innovations (or, more accurately, educational reworkings) suffer from the advocacy of a 
narrow, exclusive approach. The PYP represents an approach to teaching that is broad and inclusive in that 
it provides a context within which a wide variety of teaching strategies and styles can be accommodated, 
provided that they are driven by a spirit of inquiry and a clear sense of purpose.
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The degree of change needed to teach arts in this way will depend on the individual teacher. For those 
teachers who have grown weary of imposed change for which they see little point, it should be stressed that 
teachers are not expected to discard years of hard-earned skill and experience in favour of someone else’s 
ideas on good teaching. It is suggested, rather, that teachers engage in reflection on their own practice, 
both individually and in collaboration with colleagues, with a view to sharing ideas and strengths, and with 
the primary aim of improving their teaching to improve student learning. In doing so, they will be modelling 
the skills and attitudes that have been identified as essential for students.

As an aid to reflection, the following set of subject-specific examples of effective practice has been 
produced. It is believed that these examples are worthy of consideration by anyone committed to 
continuous improvement.

How are arts practices changing?

Increased emphasis on: Decreased emphasis on:

collaborative planning and dialogue with 
classroom teachers and other single-subject 
teachers

individual planning in isolation from other 
teachers

arts teachers involved with the process of 
developing the units of inquiry and defining the 
central idea

classroom teachers developing the units of 
inquiry and defining the central ideas that are 
disseminated to arts teachers

planning for a conceptual understanding thematic planning: for example, working on a play, 
composition, dance or a piece of visual art that is 
connected to a particular theme or topic

arts teachers viewed (and viewing themselves) as 
PYP teachers

arts teachers seen as solely single-subject teachers

students learning, observing and performing in 
different areas of the school and community

students remaining at all times in the arts rooms 
for lessons

arts as an avenue to inquiry arts supporting other areas of the PYP

a variety of modalities, activities, assessments and 
artistic experiences

a textbook-driven arts curriculum

students exposed to arts from multiple cultures, 
genres, time periods and languages

students allowed access only to arts from a single 
culture

students’ questions directing arts projects, and 
individual creativity valued and encouraged

teacher-led arts projects

deeper understanding of concepts behind artistic 
experiences

superficial use of artistic conventions

assessing students’ understanding regularly 
through all stages of the creative process, as well 
as the final product.

assessment of the end product or performance 
only.
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Knowledge and skills in the arts
Arts are built into the curriculum as essential areas of learning. Students are required to engage in a range 
of performing arts (dance, drama, music) and visual arts experiences. Please note that specific arts teachers 
are not necessarily required, although some teachers may have specific responsibilities in the arts. Issues 
related to school size, organization and staffing will determine the structuring of arts components of the 
programme.

Two common strands—creating and responding—have been identified that apply across the different art 
forms and define the critical artistic processes. These intrinsically connected strands are concept-driven and 
have been designed to interact with each other, working together to support the overall development of the 
students. Between each of these interconnected strands, there should be a balance between the acquisition 
of knowledge and skills, and the development of conceptual understanding. Students should be made 
aware of the inevitable links to other areas of the curriculum in order to understand the interconnected 
nature of the subjects, with one another and with the transdisciplinary themes.

All curriculum areas provide an opportunity to utilize the approaches to learning. The arts component of the 
curriculum also provides opportunities for students to:

• develop proficiency as dancers, actors, musicians and visual artists

• acquire audience skills such as listening and viewing responsively

• interpret and present their own or others’ works to a range of audiences

• evaluate the different roles of artists in society such as to entertain, provoke debate or challenge views 
and perceptions

• create and critique choreographed performance, plays, compositions and artwork using a selection of 
tools and techniques

• express feelings, ideas, experiences and beliefs in a variety of ways

• improve coordination, flexibility, agility, strength and fine motor skills.

Arts strands

What do we want students to know?

Responding The process of responding provides students with opportunities to respond 
to their own and other artists’ works and processes, and in so doing develop 
the skills of critical analysis, interpretation, evaluation, reflection and 
communication. Students will demonstrate knowledge and understanding of 
the concepts, methods and elements of dance, drama, music and visual arts, 
including using specialized language. Students consider their own and other 
artists’ works in context and from different perspectives in order to construct 
meaning and inform their own future works and processes.

The responding strand is not simply about reflecting; responding may include 
creative acts and encompasses presenting, sharing and communicating one’s 
own understanding. By responding to their own artwork and that of others, 
students become more mindful of their own artistic development and the 
role that arts play in the world around them.
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Creating The process of creating  provides students with oppor tunities to 
communicate distinctive forms of meaning, develop their technical skills, 
take creative risks, solve problems and visualize consequences. Students 
are encouraged to draw on their imagination, experiences and knowledge 
of materials and processes as starting points for creative exploration. They 
can make connections between their work and that of other artists to 
inform their thinking and to provide inspiration. Both independently and 
collaboratively, students participate in creative processes through which they 
can communicate ideas and express feelings. The creating strand provides 
opportunities for students to explore their personal interests, beliefs and 
values and to engage in a personal artistic journey.

Related concepts: There are many related concepts that could provide further links to the transdisciplinary 
programme of inquiry or further understanding of the subject. Related concepts, such as interpretation, 
performance, imagination and techniques, have been embedded into the descriptions for each of the 
strands above. Schools may choose to develop further related concepts.

Key concepts in the PYP: What do we want students 
to understand about the arts?
Central to the philosophy of the PYP is the principle that guided inquiry is a powerful vehicle for learning 
that promotes meaning and understanding, and challenges students to engage with significant ideas. 
Hence in the PYP there is also a commitment to a concept-driven curriculum as a means of supporting 
that inquiry. There are clusters of ideas that can usefully be grouped under a set of overarching concepts, 
each of which has major significance within and across subjects regardless of time or place.

These key concepts are one of the elements of the PYP framework. It is accepted that these are not, in any 
sense, the only concepts worth exploring. Taken together they form a powerful curriculum component that 
drives the teacher- and/or student-constructed inquiries that lie at the heart of the PYP curriculum.

When viewed as a set of questions, the concepts form a research tool that is manageable, open-ended 
and more readily accessible to students. It is these questions, used flexibly by teachers and students when 
planning an inquiry-based unit, that shape that unit, giving it direction and purpose.

The following table explains each concept from both the generic perspective and the arts perspective.
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Concept Generic perspective Arts perspective

Form 
What is it like?

Everything has a form with 
recognizable features that 
can be observed, identified, 
described and categorized.

Arts are a form of 
communication that allows 
us to convey ideas, feelings 
and concepts to an audience 
through visual art, music, words, 
movements and expressions.

Function 
How does it work?

Everything has a purpose, a role 
or a way of behaving that can be 
investigated.

Arts use creativity to convey a 
message that can be practical, 
educational, cultural or personal. 
A relationship is developed 
between the artist and the 
audience whereby informed 
opinions or choices may be made.

Causation 
Why is it like it is?

Things do not just happen. 
There are causal relationships 
at work, and actions have 
consequences.

Arts are a creative, emotional 
and thoughtful interpretation of 
the world; they are influenced 
by cultural and personal 
experience.

Change 
How is it changing?

Change is the process of 
movement from one state to 
another. It is universal and 
inevitable.

Arts are never static. As the 
world changes, the methods 
and means of arts must evolve 
with it.

Experiences in arts will alter 
according to the interpretations 
of the participant or the 
audience.

Connection 
How is it connected to other 
things?

We live in a world of interacting 
systems in which the actions of 
any individual element affect 
others.

Arts are a universal language 
by which we can communicate 
within and across cultures and 
time periods.

Perspective 
What are the points of view?

Knowledge is moderated 
by perspectives. Different 
perspectives lead to different 
interpretations, understandings 
and findings. Perspectives may 
be individual, group, cultural or 
disciplinary.

Arts allow for the opportunity 
of creative choice. Different 
points of view naturally 
arise depending on whether 
an individual is creating or 
composing, performing or 
displaying, viewing or listening.

Responsibility 
What is our responsibility?

People make choices based on 
their understandings, and the 
actions they take as a result do 
make a difference.

Arts convey a powerful message 
to an audience, and we must be 
aware that our interpretations 
can affect others. We must also 
take an active role in preserving 
the arts and creating an 
awareness and appreciation of 
arts from all cultures.
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Examples of questions that illustrate the key concepts
The following table provides sample teacher/student questions that illustrate the key concepts, and that 
may help to structure or frame an inquiry. These examples demonstrate broad, open-ended questioning—
requiring investigation, discussion, and a full and considered response—that is essential in an inquiry-led 
programme. 

Concept Sample teacher/student questions

Dance Drama Music Visual arts

Form 
What is it like?

• What makes this 
dance unique?

• What is the 
story in 
this dance 
performance?

• What was the 
performance 
about?

• How might this 
character move?

• What makes 
a song a folk 
song?

• What sounds do 
you hear in this 
music?

• Why have you 
chosen that 
material/tool?

• How would 
you describe 
the way the 
elements of art 
have been used 
in this painting?

Function 
How does it 
work?

• How will 
you move in 
response to this 
music?

• How might 
you show 
your feelings 
through 
movement?

• How can you 
show what you 
are feeling?

• How can you 
create the 
sounds of the 
beach using 
your voice?

• What sounds 
can you make 
with this 
instrument?

• What does this 
sign/symbol tell 
us to sing?

• How can you 
show yourself 
feeling angry/
sad/happy/
frightened?

• How is colour 
used in 
advertising?

Causation 
Why is it like 
it is?

• What is the 
relationship 
between the 
beginning and 
the ending 
of this dance 
performance?

• How does the 
environment 
impact on your 
dance?

• Why did the 
characters 
behave in this 
way?

• Who was 
your favourite 
character and 
why?

• Why is a steady 
beat important 
in an ensemble 
performance?

• What culture do 
you think this 
music comes 
from?

• Why do you 
think this piece 
of art has been 
made?

• Why do you 
think people 
visit art 
galleries?

Change 
How is it 
changing?

• What 
differences 
did you notice 
between the 
rehearsal and 
the final dance 
performance?

• How can 
you utilize 
space when 
improvising?

• How can 
constructive 
criticism 
improve your 
performance?

• How does the 
story begin, 
develop and 
end?

• What would 
happen to a 
song if the 
tempo went 
from allegro to 
largo?

• How is a musical 
variation 
different from 
the theme?

• Why and how 
do fashions 
change over 
time?

• How has 
new media 
influenced 
artistic 
practices?
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Concept Sample teacher/student questions

Dance Drama Music Visual arts

Connection 
How is it 
connected to 
other things?

• How does 
dance provide 
a link between 
cultures?

• How will 
you use peer 
feedback to 
improve your 
performance?

• How is 
watching a live 
show similar 
to/different 
from watching 
television?

• How can 
we find out 
about our past 
through stories?

• How does the 
size of the 
instrument 
relate to the 
pitch of the 
instrument?

• In what types 
of celebrations 
would you hear 
this music?

• How does 
art help us 
celebrate?

• What do the 
colours and 
shapes remind 
you of?

Perspective 
What are the 
points of view?

• How did you 
feel after 
watching a 
ballet?

• Which 
movements are 
easier to learn?

• Which character 
did you identify 
with, and why?

• How do you 
think that 
character is 
feeling now?

• Which 
instruments 
would you 
choose to play 
this pattern or 
song, and why?

• How does this 
music make you 
feel?

• How do you 
think this flower 
would look if 
you were the 
size of an ant?

• How does 
someone’s 
culture 
influence the 
work they 
produce?

Responsibility 
What is our 
responsibility?

• What do you 
need to do to 
prepare for 
this movement 
composition?

• Which 
movements 
are safe for all 
members of the 
group?

• In what ways 
can you help 
the group to 
complete the 
task?

• How does your 
interpretation 
of the character 
reflect the 
intention of the 
playwright?

• What can each 
musician in a 
group do to 
make a good 
performance?

• How can we 
look after this 
instrument?

• Who do you 
need to speak 
to and involve 
in this project, 
and why?

• Which materials 
do you think 
can be recycled 
into art, and 
why?

Overall expectations in arts
Arts scope and sequence has been designed to recognize that learning in arts is a developmental process 
and that the phases through which a learner passes are not always linear or age related. For this reason the 
content is presented in continuums for each of the two strands of arts: responding and creating. For each of 
the strands there is a strand description and a set of overall expectations. The overall expectations provide 
a summary of the understandings and subsequent learning being developed in each phase within a strand.

The content of each continuum has been organized into four phases of development that aim to describe 
arts learning relevant to students in a PYP school. It is acknowledged that there are earlier and later 
phases than those described in this document. Teachers should ensure that they continue to build on 
understanding developed in the earlier phases while introducing the new concepts, knowledge and skills 
detailed in the later phases.
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The continuums make explicit the conceptual understandings that are being developed at each phase. 
The development of these understandings is supported by the learning outcomes associated with each 
phase. The learning outcomes are written as observable behaviours or actions that will indicate to teachers 
how students are constructing, creating and sharing meaning through arts. They are, therefore, both 
diagnostic tools and a means of informing planning for further development.

The scope and sequence also identifies the overall expectations considered appropriate in the PYP. These 
overall expectations (outlined here) are not a requirement of the programme. It is recommended that 
schools undertake a careful consideration of their own scope and sequence document in order to identify 
the overall expectations in arts for their students.
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Learning continuums

Responding

Phase 1
Learners show an understanding that the different forms of arts are forms of expression to be enjoyed. They 
know that dance, drama, music and visual arts use symbols and representations to convey meaning. They 
have a concept of being an audience of different art forms and display awareness of sharing art with others. 
They are able to interpret and respond to different art forms, including their own work and that of others.

Phase 2
Learners show an understanding that ideas, feelings and experiences can be communicated through arts. 
They recognize that their own art practices and artwork may be different from others. They are beginning 
to reflect on and learn from their own stages of creating artworks. They are aware that arts may be created 
with a specific audience in mind.

Phase 3
Learners show an understanding that issues, beliefs and values can be explored in arts. They demonstrate 
an understanding that there are similarities and differences between different cultures, places and times. 
They analyse their own work and identify areas to revise to improve its quality. They use strategies, based on 
what they know, to interpret arts and understand the role of arts in our world.

Phase 4
Learners show an understanding that throughout different cultures, places and times, people have 
innovated and created new modes in arts. They can analyse different art forms and identify common or 
recurring themes or issues. They recognize that there are many ways to enjoy and interpret arts. They accept 
feedback from others.

Creating

Phase 1
Learners show an understanding that they can express themselves by creating artworks in dance, drama, 
music and visual arts. They know that creating in arts can be done on their own or with others. They are 
aware that inspiration to create in arts comes from their own experiences and imagination. They recognize 
that they use symbols and representations to convey meaning in their work.

Phase 2
Learners show an understanding that they can use arts to communicate their ideas, feelings and experiences. 
They use strategies in their work to enhance the meaning conveyed and to make it more enjoyable for 
others. They are aware that their work can provoke different responses from others. They understand the 
value of working individually and collaboratively when creating different art forms.
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Phase 3
Learners show that, as artists, they can influence thinking and behaviour through the arts they create. They 
think critically about their learning and recognize that their personal interests, beliefs and values can inform 
their creative work. They show an understanding of the relationships between their work and that of others.

Phase 4
Learners show an understanding that their own creative work in dance, drama, music and visual arts can 
be interpreted and appreciated in different ways. They explore different media and begin to innovate in 
arts. They consider the feedback from others in improving their learning. They recognize that creating in 
arts provides a sense of accomplishment, not only in the process, but also in providing them with a way to 
understand the world.
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d 
st

yl
es

 o
f 

pe
rf

or
m

an
ce

 w
ith

 d
ra

m
a 

fr
om

 th
ei

r o
w

n 
cu

ltu
re

• 
us

e 
dr

am
a 

pe
rf

or
m

an
ce

 to
 

te
ll 

st
or

ie
s 

ab
ou

t p
eo

pl
e 

an
d 

ev
en

ts
 fr

om
 v

ar
io

us
 c

ul
tu

re
s,

 
in

cl
ud

in
g 

th
ei

r o
w

n

• 
di

sc
us

s 
an

d 
ex

pl
ai

n 
th

e 
w

ay
 id

ea
s,

 fe
el

in
gs

 
an

d 
ex

pe
rie

nc
es

 c
an

 b
e 

co
m

m
un

ic
at

ed
 th

ro
ug

h 
st

or
ie

s 
an

d 
pe

rf
or

m
an

ce

• 
de

sc
rib

e 
an

d 
ev

al
ua

te
 th

e 
le

ar
ni

ng
 a

nd
 u

nd
er

st
an

di
ng

s 
de

ve
lo

pe
d 

th
ro

ug
h 

th
ei

r 
ex

pl
or

at
io

n 
of

 d
ra

m
a

• 
de

sc
rib

e 
th

e 
dy

na
m

ic
 

co
nn

ec
tio

n 
be

tw
ee

n 
th

e 
au

di
en

ce
 a

nd
 p

er
fo

rm
er

.

Le
ar

ni
ng

 o
ut

co
m

es
Le

ar
ne

rs
:

• 
di

sc
us

s 
as

pe
ct

s 
of

 d
ra

m
a 

th
at

 il
lu

st
ra

te
 re

la
tio

ns
hi

ps
 

be
tw

ee
n 

cu
ltu

re
, h

is
to

ry
 a

nd
 

lo
ca

tio
n

• 
ex

pl
or

e 
ho

w
 d

ra
m

at
ic

 
m

ea
ni

ng
 il

lu
st

ra
te

s t
he

 v
al

ue
s, 

be
lie

fs
 a

nd
 o

bs
er

va
tio

ns
 o

f a
n 

in
di

vi
du

al
 o

r c
om

m
un

ity

• 
co

ns
id

er
 th

e 
co

m
po

si
tio

n 
of

 
an

 a
ud

ie
nc

e 
w

he
n 

pr
ep

ar
in

g 
an

 e
ff

ec
tiv

e 
fo

rm
al

 a
nd

/o
r 

in
fo

rm
al

 p
re

se
nt

at
io

n

• 
re

fle
ct

 o
n 

ac
hi

ev
em

en
t a

nd
 

ch
al

le
ng

es
 a

nd
 h

ow
 th

ey
 c

an
 

in
co

rp
or

at
e 

th
es

e 
in

flu
en

ce
s 

in
 fu

tu
re

 w
or

k

• 
re

co
gn

iz
e 

an
d 

di
sc

us
s 

ho
w

 
th

e 
co

ns
eq

ue
nc

es
 a

nd
 

ac
tio

ns
 o

f a
 p

er
fo

rm
an

ce
 

te
ac

h 
au

di
en

ce
 m

em
be

rs
 

an
d 

pe
rf

or
m

er
s 

lif
e 

le
ss

on
s.

Le
ar

ni
ng

 o
ut

co
m

es
Le

ar
ne

rs
:

• 
de

sc
rib

e 
ho

w
 d

ra
m

a 
pl

ay
s 

an
 in

no
va

tiv
e 

ro
le

 in
 

co
m

m
un

ic
at

in
g 

id
ea

s 
w

ith
in

 
cu

ltu
re

s 
an

d 
so

ci
et

ie
s

• 
un

de
rs

ta
nd

 th
e 

ro
le

 a
nd

 
re

le
va

nc
e 

of
 d

ra
m

a 
in

 
th

ei
r o

w
n 

so
ci

et
y 

th
ro

ug
h 

ex
po

su
re

 to
 a

 v
ar

ie
ty

 
of

 p
er

fo
rm

er
s 

an
d 

th
ei

r 
pe

rs
pe

ct
iv

es

• 
re

fle
ct

 o
n 

a 
va

rie
ty

 o
f d

ra
m

at
ic

 
fo

rm
s t

o 
id

en
tif

y 
ne

w
 

un
de

rs
ta

nd
in

gs
 w

ith
in

 th
e 

ar
ts

• 
re

co
gn

iz
e 

an
d 

ex
pl

or
e 

so
m

e 
of

 th
e 

di
ffe

re
nt

 ro
le

s i
n 

th
ea

tr
e

• 
us

e 
re

sp
on

se
s t

o 
dr

am
a 

to
 

ad
ap

t a
nd

 im
pr

ov
e 

w
or

k,
 

co
ns

id
er

in
g 

th
e 

or
ig

in
al

 
in

te
nt

io
n.



Learning continuums

Arts scope and sequence 17

Ph
as

e 
1

Ph
as

e 
2

Ph
as

e 
3

Ph
as

e 
4

M
us

ic

Le
ar

ni
ng

 o
ut

co
m

es
Le

ar
ne

rs
:

• 
us

e 
vo

ic
e 

to
 im

ita
te

 s
ou

nd
s 

an
d 

le
ar

n 
so

ng
s

• 
br

in
g 

m
us

ic
 fr

om
 h

om
e 

to
 

sh
ar

e

• 
de

sc
rib

e 
th

e 
di

ff
er

en
ce

s 
in

 
m

us
ic

• 
m

ov
e 

th
ei

r b
od

ie
s 

to
 e

xp
re

ss
 

th
e 

m
oo

d 
of

 th
e 

m
us

ic

• 
de

sc
rib

e 
ho

w
 m

us
ic

 m
ak

es
 

th
em

 fe
el

• 
di

st
in

gu
is

h 
th

e 
so

un
ds

 o
f 

di
ff

er
en

t i
ns

tr
um

en
ts

 in
 

m
us

ic

• 
lis

te
n 

to
 m

us
ic

 a
nd

 c
re

at
e 

th
ei

r o
w

n 
w

or
k 

in
 re

sp
on

se

• 
ex

pr
es

s 
th

ei
r r

es
po

ns
es

 
to

 m
us

ic
 in

 m
ul

tip
le

 w
ay

s 
(d

ra
w

in
gs

, g
am

es
, s

on
gs

, 
da

nc
e,

 o
ra

l d
is

cu
ss

io
n)

• 
ex

pl
or

e 
bo

dy
 a

nd
 u

nt
un

ed
 

pe
rc

us
si

on
 in

st
ru

m
en

t 
so

un
ds

• 
re

co
gn

iz
e 

di
ff

er
en

t s
ou

rc
es

 
of

 m
us

ic
 in

 d
ai

ly
 li

fe

• 
re

co
gn

iz
e 

th
at

 s
ou

nd
 c

an
 b

e 
no

ta
te

d 
in

 a
 v

ar
ie

ty
 o

f w
ay

s.

Le
ar

ni
ng

 o
ut

co
m

es
Le

ar
ne

rs
:

• 
si

ng
 in

di
vi

du
al

ly
 a

nd
 in

 
un

is
on

• 
re

co
gn

iz
e 

m
us

ic
 fr

om
 a

 b
as

ic
 

ra
ng

e 
of

 c
ul

tu
re

s 
an

d 
st

yl
es

• 
ex

pr
es

s 
th

ei
r r

es
po

ns
es

 to
 

m
us

ic
 fr

om
 d

iff
er

en
t c

ul
tu

re
s 

an
d 

st
yl

es

• 
cr

ea
te

 a
 m

us
ic

al
 c

om
po

si
tio

n 
to

 m
at

ch
 th

e 
m

oo
d 

of
 a

 
vi

su
al

 im
ag

e 
(fo

r e
xa

m
pl

e,
 

pa
in

tin
gs

, p
ho

to
gr

ap
hs

, f
ilm

)

• 
ex

pl
or

e 
in

di
vi

du
al

ly
 o

r 
co

lle
ct

iv
el

y 
a 

m
us

ic
al

 
re

sp
on

se
 to

 a
 n

ar
ra

te
d 

st
or

y

• 
re

fle
ct

 o
n 

an
d 

co
m

m
un

ic
at

e 
th

ei
r r

ea
ct

io
ns

 to
 m

us
ic

 u
si

ng
 

m
us

ic
al

 v
oc

ab
ul

ar
y

• 
re

co
rd

 a
nd

 s
ha

re
 th

e 
st

ag
es

 
of

 th
e 

pr
oc

es
s 

of
 c

re
at

in
g 

a 
co

m
po

si
tio

n

• 
sh

ar
e 

pe
rf

or
m

an
ce

s 
w

ith
 e

ac
h 

ot
he

r a
nd

 g
iv

e 
co

ns
tr

uc
tiv

e 
cr

iti
ci

sm
.

Le
ar

ni
ng

 o
ut

co
m

es
Le

ar
ne

rs
:

• 
si

ng
 w

ith
 a

cc
ur

ac
y 

an
d 

co
nt

ro
l f

oc
us

in
g 

aw
ar

en
es

s 
on

 th
e 

m
us

ic
al

 e
le

m
en

ts

• 
si

ng
 p

ar
tn

er
 s

on
gs

• 
di

sc
us

s 
m

us
ic

 th
at

 re
la

te
s 

to
 

so
ci

al
 is

su
es

 a
nd

/o
r v

al
ue

s

• 
co

m
pa

re
 a

sp
ec

ts
 o

f m
us

ic
 

fr
om

 d
iff

er
en

t t
im

es
 a

nd
 

pl
ac

es

• 
cr

ea
te

 a
nd

 p
er

fo
rm

 a
 

m
ov

em
en

t s
eq

ue
nc

e 
ac

co
m

pa
ni

ed
 b

y 
m

us
ic

 th
at

 
th

ey
 h

av
e 

cr
ea

te
d

• 
sh

ar
e 

an
d 

co
m

pa
re

 th
ei

r 
ex

pe
rie

nc
es

 a
s 

au
di

en
ce

 
m

em
be

rs
 a

t v
ar

io
us

 
pe

rf
or

m
an

ce
s

• 
de

sc
rib

e 
th

e 
pr

oc
es

s 
us

ed
 

to
 c

re
at

e 
th

ei
r o

w
n 

m
us

ic
 

an
d 

co
m

pa
re

 it
 w

ith
 o

th
er

s,
 

in
 o

rd
er

 to
 im

pr
ov

e 
th

ei
r 

co
m

po
si

tio
ns

• 
an

al
ys

e 
di

ff
er

en
t 

co
m

po
si

tio
ns

 d
es

cr
ib

in
g 

ho
w

 th
e 

m
us

ic
al

 e
le

m
en

ts
 

en
ha

nc
e 

th
e 

m
es

sa
ge

• 
re

fle
ct

 u
po

n 
ho

w
 th

ei
r m

us
ic

 
ex

pr
es

se
s 

th
ei

r p
er

so
na

l 
vo

ic
e 

an
d 

th
e 

im
pa

ct
 it

 h
as

 
on

 o
th

er
s.

Le
ar

ni
ng

 o
ut

co
m

es
Le

ar
ne

rs
:

• 
si

ng
 in

di
vi

du
al

ly
 a

nd
 in

 
ha

rm
on

y

• 
ex

pl
ai

n 
th

e 
ro

le
 a

nd
 

re
le

va
nc

e 
of

 m
us

ic
 in

 th
ei

r 
ow

n 
cu

ltu
re

, i
ts

 u
se

s 
an

d 
as

so
ci

at
io

ns
 th

ro
ug

h 
pl

ac
e 

an
d 

tim
e

• 
in

te
rp

re
t a

nd
 e

xp
la

in
 th

e 
cu

ltu
ra

l a
nd

/o
r h

is
to

ric
al

 
pe

rs
pe

ct
iv

es
 o

f a
 m

us
ic

al
 

co
m

po
si

tio
n

• 
m

od
ify

 th
ei

r p
ra

ct
ic

es
 a

nd
/o

r 
co

m
po

si
tio

ns
 b

as
ed

 o
n 

th
e 

au
di

en
ce

s’
 re

sp
on

se
s

• 
ex

pl
or

e 
di

ff
er

en
t a

rt
is

tic
 

pr
es

en
ta

tio
ns

 th
at

 a
re

/
w

er
e 

in
no

va
tiv

e 
an

d 
th

ei
r 

im
pl

ic
at

io
ns

.
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Arts scope and sequence18

Ph
as

e 
1

Ph
as

e 
2

Ph
as

e 
3

Ph
as

e 
4

V
is

ua
l a

rt
s

Le
ar

ni
ng

 o
ut

co
m

es
Le

ar
ne

rs
:

• 
en

jo
y 

ex
pe

rie
nc

in
g 

ar
tw

or
ks

• 
sh

ow
 c

ur
io

si
ty

 a
nd

 a
sk

 
qu

es
tio

ns
 a

bo
ut

 a
rt

w
or

ks

• 
de

sc
rib

e 
w

ha
t t

he
y 

no
tic

e 
ab

ou
t a

n 
ar

tw
or

k

• 
id

en
tif

y 
th

e 
m

at
er

ia
ls

 a
nd

 
pr

oc
es

se
s 

us
ed

 in
 th

e 
cr

ea
tio

n 
of

 a
n 

ar
tw

or
k

• 
an

al
ys

e 
th

e 
re

la
tio

ns
hi

ps
 

w
ith

in
 a

n 
ar

tw
or

k 
an

d 
co

ns
tr

uc
t m

ea
ni

ng
s

• 
co

m
m

un
ic

at
e 

th
ei

r i
ni

tia
l 

re
sp

on
se

s 
to

 a
n 

ar
tw

or
k 

in
 

vi
su

al
, o

ra
l o

r p
hy

si
ca

l m
od

es

• 
m

ak
e 

pe
rs

on
al

 c
on

ne
ct

io
ns

 
to

 a
rt

w
or

ks

• 
ex

pr
es

s 
op

in
io

ns
 a

bo
ut

 a
n 

ar
tw

or
k

• 
cr

ea
te

 a
rt

w
or

k 
in

 re
sp

on
se

 to
 

a 
va

rie
ty

 o
f s

tim
ul

i.

Le
ar

ni
ng

 o
ut

co
m

es
Le

ar
ne

rs
:

• 
in

ve
st

ig
at

e 
th

e 
pu

rp
os

es
 

of
 a

rt
w

or
k 

fr
om

 d
iff

er
en

t 
tim

es
, p

la
ce

s 
an

d 
a 

ra
ng

e 
of

 
cu

ltu
re

s 
in

cl
ud

in
g 

th
ei

r o
w

n

• 
sh

ar
pe

n 
th

ei
r p

ow
er

s 
of

 
ob

se
rv

at
io

n

• 
id

en
tif

y 
th

e 
fo

rm
al

 e
le

m
en

ts
 

of
 a

n 
ar

tw
or

k

• 
us

e 
ap

pr
op

ria
te

 te
rm

in
ol

og
y 

to
 d

is
cu

ss
 a

rt
w

or
k

• 
de

sc
rib

e 
si

m
ila

rit
ie

s 
an

d 
di

ff
er

en
ce

s 
be

tw
ee

n 
ar

tw
or

ks

• 
id

en
tif

y 
th

e 
st

ag
es

 o
f t

he
ir 

ow
n 

an
d 

ot
he

rs
’ c

re
at

iv
e 

pr
oc

es
se

s

• 
be

co
m

e 
an

 e
ng

ag
ed

 a
nd

 
re

sp
on

si
ve

 a
ud

ie
nc

e 
fo

r a
 

va
rie

ty
 o

f a
rt

 fo
rm

s.

Le
ar

ni
ng

 o
ut

co
m

es
Le

ar
ne

rs
:

• 
co

m
pa

re
, c

on
tr

as
t a

nd
 

ca
te

go
riz

e 
ar

tw
or

ks
 fr

om
 a

 
ra

ng
e 

of
 c

ul
tu

re
s,

 p
la

ce
s 

an
d 

tim
es

• 
id

en
tif

y 
an

d 
co

ns
id

er
 th

e 
co

nt
ex

ts
 in

 w
hi

ch
 a

rt
w

or
ks

 
w

er
e 

m
ad

e

• 
us

e 
th

ei
r k

no
w

le
dg

e 
an

d 
ex

pe
rie

nc
es

 to
 m

ak
e 

in
fo

rm
ed

 in
te

rp
re

ta
tio

ns
 o

f 
ar

tw
or

ks

• 
re

fle
ct

 o
n 

th
ei

r o
w

n 
an

d 
ot

he
rs

’ c
re

at
iv

e 
pr

oc
es

se
s 

to
 

in
fo

rm
 th

ei
r t

hi
nk

in
g

• 
us

e 
re

le
va

nt
 a

nd
 in

si
gh

tf
ul

 
qu

es
tio

ns
 to

 e
xt

en
d 

th
ei

r 
un

de
rs

ta
nd

in
g

• 
re

co
gn

iz
e 

th
at

 d
iff

er
en

t 
au

di
en

ce
s 

re
sp

on
d 

in
 

di
ff

er
en

t w
ay

s 
to

 a
rt

w
or

ks

• 
pr

ov
id

e 
co

ns
tr

uc
tiv

e 
cr

iti
ci

sm
 w

he
n 

re
sp

on
di

ng
 to

 
ar

tw
or

k.

Le
ar

ni
ng

 o
ut

co
m

es
Le

ar
ne

rs
:

• 
ex

pl
ai

n 
th

e 
cu

ltu
ra

l a
nd

 
hi

st
or

ic
al

 p
er

sp
ec

tiv
es

 o
f a

n 
ar

tw
or

k

• 
un

de
rs

ta
nd

 th
e 

ro
le

 a
nd

 
re

le
va

nc
e 

of
 v

is
ua

l a
rt

s 
in

 
so

ci
et

y

• 
re

fle
ct

 o
n 

th
e 

fa
ct

or
s 

th
at

 
in

flu
en

ce
 p

er
so

na
l r

ea
ct

io
ns

 
to

 a
rt

w
or

k

• 
re

fle
ct

 th
ro

ug
ho

ut
 th

e 
cr

ea
tiv

e 
pr

oc
es

s 
to

 c
ha

lle
ng

e 
th

ei
r t

hi
nk

in
g 

an
d 

en
ac

t n
ew

 
an

d 
un

us
ua

l p
os

si
bi

lit
ie

s

• 
cr

iti
qu

e 
an

d 
m

ak
e 

in
fo

rm
ed

 
ju

dg
m

en
ts

 a
bo

ut
 a

rt
w

or
ks

.
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Arts scope and sequence 19

Le
ar

ni
ng

 c
on

tin
uu

m
 fo

r c
re

at
in

g
Ph

as
e 

1
Ph

as
e 

2
Ph

as
e 

3
Ph

as
e 

4

Co
nc

ep
tu

al
 

un
de

rs
ta

nd
in

gs

W
e 

ca
n 

en
jo

y 
an

d 
le

ar
n 

fr
om

 
cr

ea
tin

g 
ar

t.

Th
e 

cr
ea

tiv
e 

pr
oc

es
s 

in
vo

lv
es

 
jo

in
in

g 
in

, e
xp

lo
rin

g 
an

d 
ta

ki
ng

 
ris

ks
.

In
 c

re
at

in
g 

ar
t, 

pe
op

le
 m

ak
e 

ch
oi

ce
s 

to
 c

on
st

ru
ct

 m
ea

ni
ng

 
ab

ou
t t

he
 w

or
ld

 a
ro

un
d 

th
em

.

W
e 

ca
n 

ex
pr

es
s 

ou
rs

el
ve

s 
th

ro
ug

h 
ar

ts
.

O
ur

 e
xp

er
ie

nc
es

 a
nd

 im
ag

in
at

io
n 

ca
n 

in
sp

ire
 u

s 
to

 c
re

at
e.

W
e 

ca
n 

co
m

m
un

ic
at

e 
ou

r i
de

as
, 

fe
el

in
gs

 a
nd

 e
xp

er
ie

nc
es

 th
ro

ug
h 

ou
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ra
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re
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 b
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 b
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 p
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re
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:
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 m
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 c
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 d
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 d
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 m
us

ic
al

 a
nd

 n
at

ur
al

 
rh

yt
hm

s 
su

ch
 a

s 
be

at
, 

br
ea

th
, e

m
ot

io
na

l a
nd

 
en

vi
ro

nm
en

ta
l r
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 d
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 c
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or

d 
an

d 
so

un
d
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 c
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f d
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 m

ov
em

en
ts

 
su

ch
 a

s 
st
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 m
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 m
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 c
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.
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 d
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 p
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w
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 c
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te
 b

eh
av

io
ur

s 
in

 d
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l
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 d
es

ig
ns

 s
uc

h 
as

 
sy

m
m

et
ry

/a
sy

m
m

et
ry

 a
nd

 
op

po
si

tio
n/

su
cc

es
si

on

• 
de

ve
lo

p 
ph

ys
ic

al
 fl

ex
ib

ili
ty

 
an

d 
st

re
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f d
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 d
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ra
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 c
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 c
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 c
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 o
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 p
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 in
st

ru
m

en
ts

, 
tim

br
es

 to
 c

om
m

un
ic

at
e 

id
ea

s 
an

d 
fe

el
in

gs

• 
ex

pr
es

s 
on

e 
or

 m
or

e 
m

oo
ds

/f
ee

lin
gs

 in
 a

 m
us

ic
al

 
co

m
po

si
tio

n

• 
cr

ea
te

 m
us

ic
 to

 re
pr

es
en

t 
di

ff
er

en
t c

ul
tu

re
s 

an
d 

st
yl

es

• 
cr

ea
te

 a
 s

ou
nd

sc
ap

e 
ba

se
d 

on
 p

er
so

na
l e

xp
er

ie
nc

es

• 
co

lla
bo

ra
tiv

el
y 

cr
ea

te
 a

 
m

us
ic

al
 s

eq
ue

nc
e 

us
in

g 
kn

ow
n 

m
us

ic
al

 e
le

m
en

ts
 (f

or
 

ex
am

pl
e,

 rh
yt

hm
, m

el
od

y,
 

co
nt

ra
st

)

• 
re

ad
, w

rit
e 

an
d 

pe
rf

or
m

 
si

m
pl

e 
m

us
ic

al
 p

at
te

rn
s 

an
d 

ph
ra

se
s

• 
cr

ea
te

 m
us

ic
 fo

r d
iff

er
en

t 
pu

rp
os

es
.

Le
ar

ni
ng

 o
ut

co
m

es
Le

ar
ne

rs
:

• 
cr

ea
te

 a
 m

us
ic

al
 c

om
po

si
tio

n 
ex

pr
es

si
ng

 th
ei

r o
w

n 
id

ea
s 

an
d 

fe
el

in
gs

 o
n 

a 
so

ci
al

 is
su

e

• 
de

liv
er

 a
 m

us
ic

al
 m

es
sa

ge
 

to
 d

iff
er

en
t a

ud
ie

nc
es

 (f
or

 
ex

am
pl

e,
 p

ea
ce

 m
es

sa
ge

 to
 

pa
re

nt
s,

 y
ou

ng
er

 c
hi

ld
re

n,
 

fr
ie

nd
s)

• 
cr

ea
te

 a
nd

 p
er

fo
rm

 a
 

m
ov

em
en

t s
eq

ue
nc

e 
us

in
g 

kn
ow

n 
m

us
ic

al
 e

le
m

en
ts

• 
im

pr
ov

is
e 

up
on

 a
 b

as
ic

 
pa

tt
er

n 
to

 re
in

fo
rc

e 
th

e 
im

po
rt

an
ce

 o
f t

he
 in

di
vi

du
al

 
w

ith
in

 th
e 

gr
ou

p

• 
cr

ea
te

 a
nd

 re
co

rd
 a

 
co

m
po

si
tio

n 
fo

cu
si

ng
 o

n 
fo

rm
, s

tr
uc

tu
re

 a
nd

 s
ty

le
 to

 
gi

ve
 m

or
e 

m
ea

ni
ng

 to
 th

ei
r 

m
es

sa
ge

• 
ex

pr
es

s 
th

em
se

lv
es

 a
s 

in
di

vi
du

al
s 

th
ro

ug
h 

m
us

ic
al

 
co

m
po

si
tio

n

• 
re

ad
 a

nd
 w

rit
e 

m
us

ic
 u

si
ng

 
no

n-
tr

ad
iti

on
al

 n
ot

at
io

n.

Le
ar

ni
ng

 o
ut

co
m

es
Le

ar
ne

rs
:

• 
cr

ea
te

 m
us

ic
 th

at
 w

ill
 b

e 
co

nt
in

ua
lly

 re
fin

ed
 a

ft
er

 
be

in
g 

sh
ar

ed
 w

ith
 o

th
er

s

• 
pr

es
en

t, 
in

 s
m

al
l g

ro
up

s,
 

in
no

va
tiv

e 
m

us
ic

al
 

pe
rf

or
m

an
ce

s 
on

 a
 s

el
ec

te
d 

is
su

e

• 
in

co
rp

or
at

e 
th

e 
ot

he
r a

rt
s 

an
d 

av
ai

la
bl

e 
re

so
ur

ce
s 

in
 o

rd
er

 to
 b

ro
ad

en
 th

ei
r 

cr
ea

tiv
e 

ex
pr

es
si

on

• 
re

ad
 a

nd
 w

rit
e 

m
us

ic
 in

 
tr

ad
iti

on
al

 a
nd

/o
r n

on
-

tr
ad

iti
on

al
 n

ot
at

io
n.
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Ph
as

e 
1

Ph
as

e 
2

Ph
as

e 
3

Ph
as

e 
4

V
is

ua
l a

rt
s

Le
ar

ni
ng

 o
ut

co
m

es
Le

ar
ne

rs
:

• 
en

ga
ge

 w
ith

, a
nd

 e
nj

oy
 

a 
va

rie
ty

 o
f v

is
ua

l a
rt

s 
ex

pe
rie

nc
es

• 
se

le
ct

 to
ol

s,
 m

at
er

ia
ls

 
an

d 
pr

oc
es

se
s 

fo
r s

pe
ci

fic
 

pu
rp

os
es

• 
co

m
bi

ne
 d

iff
er

en
t f

or
m

al
 

el
em

en
ts

 to
 c

re
at

e 
a 

sp
ec

ifi
c 

ef
fe

ct

• 
re

al
iz

e 
th

at
 th

ei
r a

rt
w

or
k 

ha
s 

m
ea

ni
ng

• 
us

e 
th

ei
r i

m
ag

in
at

io
n 

an
d 

ex
pe

rie
nc

es
 to

 in
fo

rm
 th

ei
r 

ar
t m

ak
in

g

• 
cr

ea
te

 a
rt

w
or

k 
in

 re
sp

on
se

 to
 

a 
ra

ng
e 

of
 s

tim
ul

i

• 
ta

ke
 re

sp
on

si
bi

lit
y 

fo
r t

he
 

ca
re

 o
f t

oo
ls

 a
nd

 m
at

er
ia

ls

• 
ta

ke
 re

sp
on

si
bi

lit
y 

fo
r t

he
ir 

ow
n 

an
d 

ot
he

rs
’ s

af
et

y 
in

 th
e 

w
or

ki
ng

 e
nv

iro
nm

en
t

• 
pa

rt
ic

ip
at

e 
in

 in
di

vi
du

al
 

an
d 

co
lla

bo
ra

tiv
e 

cr
ea

tiv
e 

ex
pe

rie
nc

es
.

Le
ar

ni
ng

 o
ut

co
m

es
Le

ar
ne

rs
:

• 
id

en
tif

y,
 p

la
n 

an
d 

m
ak

e 
sp

ec
ifi

c 
ch

oi
ce

s 
of

 m
at

er
ia

ls
, 

to
ol

s 
an

d 
pr

oc
es

se
s

• 
sh

ar
pe

n 
th

ei
r p

ow
er

s 
of

 
ob

se
rv

at
io

n

• 
de

m
on

st
ra

te
 c

on
tr

ol
 o

f t
oo

ls
, 

m
at

er
ia

ls
 a

nd
 p

ro
ce

ss
es

• 
m

ak
e 

pr
ed

ic
tio

ns
, 

ex
pe

rim
en

t, 
an

d 
an

tic
ip

at
e 

po
ss

ib
le

 o
ut

co
m

es

• 
co

m
bi

ne
 a

 v
ar

ie
ty

 o
f f

or
m

al
 

el
em

en
ts

 to
 c

om
m

un
ic

at
e 

id
ea

s,
 fe

el
in

gs
 a

nd
/o

r 
ex

pe
rie

nc
es

• 
id

en
tif

y 
th

e 
st

ag
es

 o
f t

he
ir 

ow
n 

an
d 

ot
he

rs
’ c

re
at

iv
e 

pr
oc

es
se

s

• 
co

ns
id

er
 th

ei
r a

ud
ie

nc
e 

w
he

n 
cr

ea
tin

g 
ar

tw
or

k.

Le
ar

ni
ng

 o
ut

co
m

es
Le

ar
ne

rs
:

• 
sh

ow
 a

w
ar

en
es

s 
of

 th
e 

af
fe

ct
iv

e 
po

w
er

 o
f v

is
ua

l a
rt

s

• 
m

ak
e 

co
nn

ec
tio

ns
 b

et
w

ee
n 

th
e 

id
ea

s 
th

ey
 a

re
 e

xp
lo

rin
g 

in
 th

ei
r a

rt
w

or
k 

an
d 

th
os

e 
ex

pl
or

ed
 b

y 
ot

he
r a

rt
is

ts
 

th
ro

ug
h 

tim
e,

 p
la

ce
 a

nd
 

cu
ltu

re
s

• 
cr

ea
te

 a
rt

w
or

k 
fo

r a
 s

pe
ci

fic
 

au
di

en
ce

• 
us

e 
a 

pe
rs

on
al

 in
te

re
st

, b
el

ie
f 

or
 v

al
ue

 a
s 

th
e 

st
ar

tin
g 

po
in

t 
to

 c
re

at
e 

a 
pi

ec
e 

of
 a

rt
w

or
k

• 
us

e 
a 

ra
ng

e 
of

 s
tr

at
eg

ie
s 

to
 

so
lv

e 
pr

ob
le

m
s 

du
rin

g 
th

e 
cr

ea
tiv

e 
pr

oc
es

s.

Le
ar

ni
ng

 o
ut

co
m

es
Le

ar
ne

rs
:

• 
be

co
m

e 
in

cr
ea

si
ng

ly
 

in
de

pe
nd

en
t i

n 
th

e 
re

al
iz

at
io

n 
of

 th
e 

cr
ea

tiv
e 

pr
oc

es
s

• 
ad

ju
st

 a
nd

 re
fin

e 
th

ei
r 

cr
ea

tiv
e 

pr
oc

es
s 

in
 re

sp
on

se
 

to
 c

on
st

ru
ct

iv
e 

cr
iti

ci
sm

• 
id

en
tif

y 
fa

ct
or

s 
to

 b
e 

co
ns

id
er

ed
 w

he
n 

di
sp

la
yi

ng
 

an
 a

rt
w

or
k

• 
ut

ili
ze

 a
 b

ro
ad

 ra
ng

e 
of

 w
ay

s 
to

 m
ak

e 
m

ea
ni

ng

• 
se

le
ct

, r
es

ea
rc

h 
an

d 
de

ve
lo

p 
an

 id
ea

 o
r t

he
m

e 
fo

r a
n 

ar
tw

or
k

• 
de

ve
lo

p 
an

 a
w

ar
en

es
s 

of
 

th
ei

r p
er

so
na

l p
re

fe
re

nc
es

.


